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Abstract: Critical Race Theory (CRT) is a unique analytic lens through which to examine
and ultimately dismantle racism within United States society. CRT has been applied to a
variety of contexts including education, therapy, and law. Little is known about the
application of CRT to the field of social work. This paper aims to investigate the ways in
which CRT has been applied to the field of social work. Utilizing major academic
databases, the researcher identified 617 unique references. A total of 14 articles were
included in this review following exclusion criteria and full-text review. This paper provides
an overview of CRT and its potential to inform social work practice.
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Within the last ten years, awareness has increased regarding the systemic nature of
racism. Racism can, for example, emerge though mortgage redlining (Delgado & Stefancic,
2023; Riccucci, 2021), the school to prison pipeline (Crawley & Hirshfield, 2018; Dutil,
2020), and racist hiring practices (Delgado & Stefancic, 2023; Riccucci, 2021). Systemic,
racially skewed outcomes are also apparent in the child welfare system (Cénat et al., 2021;
Feely & Bosk, 2021), education (Bonilla-Silva, 2021; Pak, 2021), healthcare (Feagin &
Bennefield, 2014; Hamed et al., 2022), and criminal justice system (Rucker & Richeson,
2021; Najdowski & Stevenson, 2022). These patterns are imperative for social workers to
identify and ultimately dismantle. Despite being applied to other professions including law
and education. This paper investigates the origins of CRT and examines the extent to which
CRT has been applied in the social work field.

Origins

Legal scholars developed Critical Race Theory (CRT) to reflect the ways in which
racism emerges in American law (Matsuda, 1990; Solorzano, 1997; West, 1995). Freeman
(1978) applied Critical Legal Studies to examine how some legal implications of Brown v.
Board of Education (1954) were at best, complex, and in fact an avenue through which
discrimination continued. He rather shockingly posited that Brown v. Board of Education
was created by white elites to serve their own purposes and not, in fact, to end segregation
on moral grounds (Freeman, 1978; West, 1995). Following this seminal work, Bell (1980)
published two essays foundational to the development of CRT. He posited law is in fact
neither a neutral nor dependable system by which to attain racial equality. Bell argued that
racism is systemic, predictable, and deeply rooted in American law and society. His
concept of “interest convergence” suggests that racial change is inconvenient for the racial
white majority and therefore unlikely to occur unless interests align with white elites.
Additional significant scholars of this time include Calmore and Crenshaw, both of whom
argued the legal system is a system through which certain racial and ethnic groups are
subordinated (Calmore, 1992; Crenshaw et al., 1995).
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Delgado (1990) introduced what would later evolve into the CRT concept of
counternarratives. Delgado posited that a person’s race can have an influence when writing
about racism (Delgado, 1984). Delgado found that at the time civil rights legal scholars
who were published were largely white and largely cited each other, excluding scholarship
by legal scholars of color, in effect silencing the scholarly voices of the very people about
whom research was written (Delgago & Stefancic, 2023).

Delgado (2023) asserted the race of a scholar matters in terms of perspective;
counterstorytelling by People of Color (PoC) can provide insights that may be unseen or
impossible for people of the majority to see. Counterstorytelling fits within the larger
epistemological framework of critical theory, which relies on discourse analysis,
genealogies, and histories and is distinct from positivist empirical methods. Friere (1970),
for example, posited dialogue is a “way of knowing” and an “indispensable component” of
the knowing and learning process (p. 17). Foucault similarly argued that power itself
produces discourse. Discourse can reinforce power but can also expose and subvert power
(Foucault, 1984; Power, 2011). Ultimately these new narratives fight oppression by
revealing the experiences of the oppressed.

Another important voice in the formation of CRT is that of Gotanda (2000), who
offered a critique of liberalism. Specifically, Gotanda (2000) argued that the concept of
colorblindness and preference for race neutrality is not only impossible, but in fact benefits
the interests of the racial majority.

Kendi has emerged as a contemporary contributor to CRT. Kendi, a professor of
history at Boston University, founded the Boston University Center for Antiracist
Research. His seminal book, How to Be An Antiracist, explores and develops the CRT
concepts of intersectionality, the ways in which White people benefit from structural
racism, and systemic racism inherent in the United States criminal justice system. Like
previous Critical Race Theorists, Kendi criticizes the notion of colorblindness and asserts
his call for action that all people engage in self-reflection to best fight racism in United
States society (Kendi, 2019). This follows Fook’s (2007) assertion that critical reflection
is imperative for social workers. Fook (2007) states this model of self-reflection is

based on the idea that critical reflection involved the identification of deep-seated
assumptions, but with the primary purpose of bringing about some improvements
in professional practice. (p. 2)

In 1995, Ladson-Billings and Tate applied CRT to the field of education. Ladson-
Billings and Tate (1995) made the following three propositions about education, based on
CRT: “(1) race continues to be significant in the United States; (2) U.S. society is based on
property rights rather than human rights; and (3) the intersection of race and property
creates an analytical tool for understanding inequity” (Ladson-Billings & Tate, 1995, p.
55). CRT, they argued, can provide a lens through which scholars and educational
practitioners can understand and dismantle racism within the education system (Ladson-
Billings & Tate, 1995; Delgado & Stefancic, 1997).

Following Ladson-Billings and Tate’s (1995) application of CRT to the field of
education, multiple fields have since incorporated CRT into their scholarly community,
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including the Latino community (LatCrit; Solorzano & Yosso, 2001; Valdes, 1997), the
Asian American community (Chang, 1993; Liu, 2009), the Muslim community (Ali, 2022;
Breen, 2017; Breen & Meer, 2020), and LGBT communities (Delgago & Stefancic, 2023).
Tuck and Yang (2012) created an Indigenous American version of Critical Race Theory in
the early 2010s. They argue that decolonization is not simply a metaphor for wanting to
change aspects of schools and societies. Like CRT, decolonization is systemic, and society
must address uncomfortable realities before positive change can occur (Tuck & Yang,
2012). This follows Mezirow’s (2000) assertation that transformative education must
include one being uncomfortable for learning to be transformative. This discomfort
includes facing “disorienting dilemmas,” examining assumptions about others and self,
challenging one’s habits of mind are all critical to transformative thinking, and self-
examination of uncomfortable feelings including guilt, anger, shame, or fear (Mezirow,
2000).

Within the last 25 years, scholars have suggested that CRT can be applied to the field
of social work. Specifically, scholars have posited that CRT can inform social work
pedagogy (Abrams & Moio, 2009; Ortiz & Jani, 2010; Pulliam, 2017; Razack & Jeffery,
2002), social work direct practice (Kolivoski et al., 2014; Quinn & Grumbach, 2015), and
intersectionality (Daftary, 2018). CRT, all listed authors agree, can play a pivotal role in
social workers effectively understanding and ultimately dismantling systemic racism and
oppression. Additionally, the Council on Social Work’s Education (2022) Educational and
Policy Accreditation Standards include antiracist practice, engagement in the advancement
of racial justice, and demonstration of cultural humility through critical reflection.

Principles

CRT’s fundamental principle is its assumption that racism is an endemic part of United
States society. This assumption stands in contrast to the Civil Rights Movement, which
approached the fight against racism and oppression in a sequential, step-by-step approach
to end racism. (West, 1995). According to CRT, the systemic structures of society—
economic, legal, social—all operate with racism deeply imbedded in them. CRT’s
principles are the following six tenets (Crenshaw et al., 1995; Delgado & Stefancic, 1993;
Delgado & Stefancic, 2000, 2023; Taylor, 1998).

e  Racism as Ordinary. CRT posits that racism is an inherent, endemic aspect of
society’s very systems including legal, economic, and social systems (Bell,
1992). Whites ultimately occupy a privileged space while people of color are
seen as “others” (DeCuir & Dixson, 2004). Racism is so inherent, in fact, it is
difficult to even notice and address (Crenshaw et al., 1995; Delgado &
Stefancic, 2000, 2023; Ladson-Billings & Tate, 1995).

o Interest Convergence/Materialist Determinism. White elites benefit from
racism materially and working-class whites benefit psychically. For this
reason, racial change is unlikely to happen as there is little benefit for Whites
to fight the very structures that provide them privilege (Bell, 1980; Crenshaw
et al., 1995; Delgado & Stefancic, 2000, 2023).
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® Race as a Social Construction. CRT argues that there is no genetic or
biological basis of race. Race is instead a concept that is socially constructed
and therefore fluid. This concept, as it is a social construct, can be described,
examined, and dismantled (Crenshaw et al., 1995; Delgado & Stefancic, 2000,
2023).

o Differential Racialization. The concept of a race can change at different times
and for different reasons based on economic or social need (Crenshaw et al.,
1995; Delgado & Stefancic, 2000, 2023).

o Antiessentialism/Intersectionality. CRT maintains that forms of oppression
can intersect with race. These can include sexuality, class, income, religion,
and other ways in which people can be marginalized (Crenshaw et al., 1995;
Delgado & Stefancic, 2000, 2023).

o  Unique Voices of Color. CRT emphasizes the lived experiences of people of
color and that knowledge gained. Experiential knowledge can include family
history, biographies, narratives, and counterstorytelling (Bell, 1987). The
unique voices of color provide a crucial narrative for racism and its effects that
may be difficult and even impossible for Whites to comprehend (Crenshaw
Crenshaw et al., 1995, 1995; Delgado, 1984; Delgado & Stefancic, 2000,
2023).

Mechanisms of Action/Causation

The presumptive etiology in Critical Race Theory is that racist outcomes in American
societal systems are caused by the endemic nature of racism in American society. Over
time, racist societal structures are reinforced, and racist outcomes therefore continue.

Explaining Things

CRT explains things through application of its principles of endemic racism,
differential racialization, and interest convergence. The endemic nature of racism, for
example, concretely emerges through and explains mortgage redlining (Delgado &
Stefancic, 2023; Riccucci, 2021), racist hiring processes (Delgado & Stefancic, 2023;
Riccucci, 2021), and the school-to-prison pipeline (Crawley & Hirshfield, 2018; Dutil,
2020).

Differential racialization explains both why various racial groups’ social constructions
can change over time. The social constructs of a racial group change based on labor needs
and social factors. For example, Asian Americans, once viewed as harmless when the
United States required a large labor force, were later perceived as an economic threat when
that need changed. Currently, people refer to Asian Americans as a “model minority.” The
racialization of Muslims stands as another example. While at once appearing perhaps odd
but harmless, post-9/11 Muslims were racialized as a dangerous threat to personal safety
and national security (Delgado & Stefancic, 2023).
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Interest convergence explains why racial change can be difficult to achieve. Racial
change often does not occur because Whites benefit from racist systems. Racial change
only happens when the interests of racial change align with those of White elites. As stated
above, Bell (1980) provided the example of Brown v. Board of Education as an example of
racial progress only when that progress benefited White elites. While Brown v. Board of
Education appeared to promote racial equality and social justice, the decision was in fact
made for political self-interest both among Black Americans and to improve credibility
internationally.

In 2010, Ortiz and Jani advocated for the incorporation of CRT in social work
education. They specifically identified the ways in which CRT theory can identify systemic
institutional racism and how this affects marginalized communities. CRT can assist social
workers in identifying institutional, structural racism, the intersection of multiple identities
and “integrate an explicit social justice orientation” (Ortiz & Jani, 2010, p. 175).

Applications

This section will review literature on CRT and its application to social work practice.
To locate this peer-reviewed scholarship, Academic Search Premier/EBSCOhost,
PsycInfo, and JSTOR were the selected databases. Search terms included “critical race
theory,” social work,” “racism,” “antiracism,” “intersectionality,” “counternarratives,”
“colorblindness,” and combinations of these words. See Table 1 for how the papers we
selected for review.

Table 1. Selection oi Paiers ior Review

LIS

Identification Databases e Academic Search Premier/EBSCOhost
¢ PsycInfo
e JSTOR
Timeframe e 9/23/2023-11/30/2023
Search Terms e Antiracism

e Colorblindness

e Counternarratives

e Critical race theory

o Intersectionality

e Racism

e Social work

e Combinations of these words

Screening Inclusion Criteria o Peer-reviewed
o Published in English
Exclusion Criteria ¢ Not peer-reviewed

e Not published in English
o Studies not focused CRT
¢ Studies not focused on social work
Initial Articles Found 617
Eligibility Final Articles Found o 14
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The application of CRT to social work practice is not yet common (Campbell, 2014;
Kolivoski et al., 2014). I was able to locate five studies which examined the application of
CRT to social work practice. The studies examined racial competency among social
workers (Campbell, 2014), microaggressions (Robinson-Perez et al., 2020), the effects of
racial profiling on families (Teasley et al., 2018), police shooting of unarmed Black men
(Moore et al., 2018), and the overrepresentation of African American girls in the juvenile
justice system (Kolivoski, 2022).

Campbell (2014) applied CRT in the measurement of racial competency among social
work practitioners. The social work practitioners, all based in the Midwestern United States
and all of whom had at least a master’s degree in social work, completed the Critical Race
Theory Measurement (CRTM) questionnaire (Campbell, 2014) in an attempt for the author
to assess their racial competency. The CRTM is a 19-item scale measuring CRT’s six tenets
on a Likert scale. The outcome of this study found that while social work practitioners both
of color and not of color identified racism as systemic across institutions and daily
interactions, the social workers “lacked a clear, concrete understand of race as a social
construct” (Campbell, 2014, p. 82).

Robinson-Perez et al. (2020) applied CRT as a framework through which to view and
understand microaggressions experienced by undergraduate students of color in a social
work graduate program in the Northeastern United States. Through this quantitative study,
they found that the systemic nature of racism manifested through microaggressions, which
created psychological distress among those students. Robinson-Perez et al. (2020) then
urged social workers to apply CRT to increase awareness of microaggressions to better
support this population.

Teasley et al. (2018) applied CRT as a theoretical framework to understand the
significance of racial profiling and its effects on families of color with the goal of educating
social workers to the experiences of these families. Viewing the familial effects of racial
profiling through a CRT lens, Teasley et al. (2018) posit, social workers can apply CRT in
their treatment planning in the following ways. The concept of counter-storytelling
provides social workers a way to learn how to address the existence of racial profiling to
better establish rapport with African American male clients. This counternarrative of
personal experience in racial profiling is imperative to understand the ways in which
African American male clients may have experienced psychological trauma. In addition to
comprehending the concept of racial profiling from a CRT systemic racism approach,
Teasley et al. (2018) argue CRT can also be applied by the rejection of colorblindness
among social workers in their practice.

Moore et al. (2018) applied CRT to their study of police shooting of unarmed Black
males. They concluded that CRT be applied to social work through social workers taking
on an activist role in “ameliorating the dehumanization of the Black males” (p. 44) by, for
example,

identifying specific neighborhoods, companies, or agencies that are involved in
discriminatory practices, then mobilizing community resources to address such
social iniquity...Further, social work activism can also include influencing police
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and legislative outcomes and empowering or collaborating with Black
institutions such as the Black church to address this malaise. (p. 44)

Kolivoski (2022) applied CRT to make sense of and analyze the overrepresentation of
African American girls involved in both the child welfare system and the juvenile justice
system. In this conceptual article, Kolivoski examined the factors of endemic racism and
intersectionality as primary causes for the overrepresentation of this population within the
juvenile justice system. Kolivoski (2022) concludes with the recommendation that social
workers center race and racism in their work by encouraging counter-storytelling.
Kolivoski (2022) also states they should be mindful of systemic racism and
intersectionality of clients when building rapport and intervention plans with this
population. Counter-storytelling would allow, for example, justice-involved African
American girls to provide their own narrative of their experiences in the justice system,
thereby shifting power away from more stereotypical and deficit-based narratives.

Like Campbell (2014), Robinson-Perez et al. (2020), Teasley et al. (2018), Moore et
al. (2018), and Kolivoski (2022), Kendi (2019) advises his concept of antiracism—to
identify, describe, and ultimately dismantle racism—be applied to counter
microaggressions and to better understand and dismantle systemic racism in the United
States criminal justice system and child welfare system.

Evidence

In my search of academic sources, I found few studies that examined the efficacy of
CRT’s principles. In terms of measuring the efficacy of CRT principles, the literature
largely points to the purported inability for the principles of CRT to be qualitatively or
quantitatively examined. Specifically, some scholars posit that statistics and quantitative
methods of measurement have origins in White supremacy, and therefore these methods of
measurement cannot reliably nor ethically measure the validity of CRT principles (Bonilla-
Silva & Zuberi, 2008; Carbado & Roithmayr, 2014). Still other sources posited that CRT
is in fact a form of qualitative methodology (Carbado & Roithmayr, 2014; DeCuir &
Dixson, 2004; Ford & Airhihenbuwa, 2010; Garcia et al., 2018; McCoy & Rodricks, 2015;
Solorzano & Yosso, 2002). The principles of storytelling, counterstories, positionality and
intersectionality can be used to elicit information in studies, thereby making CRT
principles collectively its own methodology.

Notably, one dissertation that examined the effectiveness of CRT principles to explain
experiences of ethnic minority mothers with incarcerated sons. In-depth, semi-structured
interviews of eight ethnic minority mothers with incarcerated sons elicited information
about intersectionality. The author concluded that the outcome of their study confirmed the
validity of CRT principles. The systems “designed to protect their sons failed them, and
their sons suffered the consequences of the inequities” (Mendoza, 2022, p. vi ). In this one
study, therefore, the CRT principles were examined and assessed for effectiveness in
describing a situation involving systemic racism.

Researchers have assessed teacher efficacy following application of CRT in a school
setting. In another dissertation, a student examined the effectiveness that applying CRT has
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shown to increase teacher efficacy in post-COVID-19 classrooms (Kent, 2021). A study
by Marx and Pennington (2010) examined preservice teachers with CRT being presented
as a lens through which to view teaching. This ethnographic studied specifically outcomes
of dialogical conversations between White preservice teachers in majority racial minority
schools. Marx and Pennington (2010) concluded that applying CRT in a school training
setting, White teachers were able to more effectively understand matters related to race and
a had new ability to address racism with White students (Marx & Pennington, 2010).

Despite CRT being applied in a variety of contexts, including the criminal justice
system and education, studies examining the effectiveness of CRT’s principles themselves
are highly underdeveloped. Sablan (2018) asserted “predictive, experimental/ quasi-
experimental, and evaluative modeling is underdeveloped in regard to CRT” (p. 185)
Garcia et al. (2018) stated an “ontological reckoning” (p. 149) regarding historical power
relations must occur before quantitative measures can be applied to measuring CRT’s
applications. A way to begin an ontological reckoning, Garcia et al. (2018) posit, is for
quantitative research to be considered in the larger context of political, economic, social,
and historical power relations.

Ways to practice CRT in therapy is an underdeveloped topic (Pierson et al., 2022) and
are for the most part not yet developed in therapeutic relationships or clinical settings
(Taliaferro et al., 2013). Four studies examined the efficacy of applying counter-
storytelling in a therapeutic context. Gwathney (2021) examined the use of counter-
storytelling as an intervention in a group and individual therapeutic intervention within the
context of a school setting. Based on post-intervention data, Gwathney (2021) concluded
that counter-storytelling increased the client’s participation in therapy and sense of
empowerment as a student. Gwathney (2021) also concluded that staff understanding of
the client’s experience as an African American student increased, as well. Williams (2023)
also applied counter-storytelling as an intervention in group therapy. Similar to Gwathney
(2021), based on post-intervention data, counter-storytelling increased client engagement
in the group therapy, this time in the context of substance abuse treatment among African
American adolescents (Williams, 2023). Taliaferro et al. (2013) came to a similar
conclusion. Taliaferro et al. (2013) combined counter-storytelling with narrative therapy
with clients of color. Based on post-intervention data, they concluded that counter-
storytelling increased engagement in therapy sessions. Mbilishaka (2018) combined CRT
with narrative therapy to create PsychoHairapy, a practice which may have implications
for social work practice. PsychoHairapy refers to therapy that occurs within Black hair care
spaces in which a therapist is present and hair care specialists are trained in basic narrative
therapy techniques. Following implementation of narrative therapy in this context, the
authors concluded, post-intervention measurement, that combining counter-storytelling
with narrative therapy allowed clients to effectively process their experiences of racial
trauma.

As stated above, a positive outcome of therapy derived from CRT is client participation
in individual and group intervention. Another positive outcome is the ability of social
workers to gain more information about the impact of racism on their clients, thereby
allowing the social worker to create ethical and efficacious interventions for clients of color
(Taliaferro et al., 2013; Traham & Lamberger, 2014).
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Over the past several years CRT has been accused, however, of a variety of poor
outcomes including the indoctrination of young people, promoting racial divides, being
racist, and making White students “uncomfortable” in classrooms (Filimon & Ivanescu,
2023; Kendi, 2019; Morgan, 2022; Watson, 2023). K-12 teachers generally do not even
teach CRT, making the protests against CRT being taught in classrooms rather odd
(Morgan, 2022). Recent legislation in various states has restricted the mention of Critical
Race Theory in classrooms (Green, 2022; Kim, 2021; Schwartz, 2022). The criticism of
CRT has manifested in such contexts as the disruption of school board meetings and the
creation of anti-CRT rallies (Lopez et al., 2021). Some researchers have described the
strong reactions as “anti-CRT panic” (Filimon & Ivanescu, 2023, p.183) and “hysteria”
(Watson, 2023, p. 503). Watson (2023) suggested CRT is a way to “have honest
engagement about systemics of oppression” (p. 488) in school settings as well as in other
contexts. As of 2025, however, the backlash against CRT continues (Conyers & White
Fields, 2025; Karakaya & Egdell, 2025). In spite of politicized and spurious claims that
CRT may cause harm, CRT bans have been shown to harm the racial climate of schools
and lead to teachers leaving the classroom entirely (Jayakumar & Kohli, 2023).

Conclusion

CRT is a widely used theoretical framework applied in a variety of professional
practice contexts including law and education. This paper has examined the origin, central
tenets, application, and evidence of CRT in the context of social work. CRT has the
potential to be a strong framework by which to inform social work education and practice.
Given that the Council on Social Work’s Educational Policy and Accreditation Standards
include antiracist and anti-oppressive practices, CRT offers a practical framework by which
to apply antiracist principles in higher education. Social workers should likewise engage
in CRT’s urging of self-reflection and rejection of the concept of colorblindness to best
fight racism in United States society. Despite stigma against CRT, given the systemic nature
of racism in Untied States society and social work’s dedication toward antiracism, CRT is
an imperative theory for social workers to understand and apply to fight racism in their
field and in society.

References

Abrams, L. S., & Moio, J. A. (2009). Critical race theory and the cultural competence
dilemma in social work education. Journal of Social Work Education, 45(2), 245-
261.

Ali, N. (2022). Muscrit: Towards carving a niche in critical race theory for the Muslim
educational experience. International Journal of Research & Method in Education,
45(4), 343-355.

Bell, D. A. (1980). Brown v. Board of Education and the interest-convergence dilemma.
Harvard Law Review, 93(3), 518-533.

Bell, D. A. (1987). And we are not saved: The elusive quest for racial justice. Basic
Books.


https://doi.org/10.5175/JSWE.2009.200700109
https://doi.org/10.5175/JSWE.2009.200700109
https://doi.org/10.1080/1743727X.2022.2103112
https://doi.org/10.1080/1743727X.2022.2103112
https://doi.org/10.2307/1340546

Pajak/CRT 589

Bell, D. A. (1992). Faces at the bottom of the well: The permanence of racism. Basic
Books.

Bonilla-Silva, E. (2021). What makes systemic racism systemic? Sociological
Inquiry, 91(3), 513-533.

Bonilla-Silva, E., & Zuberi, T. (2008). Toward a definition of White logic and White
methods. In T. Zuberi & E. Bonilla-Silva (Eds.), White logic, White methods: Racism
and methodology (pp. 3-29). Rowman & Littlefield.

Breen, D. (2017). Muslim schools, communities and critical race theory: Faith schooling
in an Islamophobic Britain? Springer.

Breen, D., & Meer, N. (2020). Whiteness and nationalism. Routledge.
Brown v. Board of Education, 347 U.S. 483 (1954)

Calmore, J. O. (1992). Critical race theory, Archie Shepp, and fire music: Securing an
authentic intellectual life in a multicultural world. Southern California Law Review,
65,2129-2231.

Campbell, E. (2014). Using Critical Race Theory to measure racial competency among
social workers. Journal of Sociology and Social Work, 2(2), 73-86.

Carbado, D. W., & Roithmayr, D. (2014). Critical race theory meets social science.
Annual Review of Law and Social Science, 10, 149-167.

Cénat, J. M., Mclntee, S. E., Mukunzi, J. N., & Noorishad, P. G. (2021).
Overrepresentation of Black children in the child welfare system: A systematic
review to understand and better act. Children and Youth Services Review, 120, 1-16.

Chang, R. S. (1993). Toward an Asian American legal scholarship: Critical race theory,
poststructuralism, and narrative space. California Law Review, 19, 1243-1323,

Conyers, A., & Wright Fields, C. (2025). Paralyzing DEI: A critical analysis of anti-CRT
legislation. Administrative Theory & Praxis, Latest Articles, 1-19.

Council on Social Work Education. (2022). Educational policy and accreditation
standards. Author.

Crawley, K., & Hirschfield, P. (2018). Examining the school-to-prison pipeline
metaphor. In Oxford research encyclopedia of criminology and criminal justice.
Oxford University Press.

Crenshaw, K., Gotanda, N., Peller, G., & Thomas, K. (1995). Critical Race Theory: The
key writings that formed the movement. The New Press.

Daftary, A. (2018). Critical race theory: An effective framework for social work research.
Journal of Ethnic & Cultural Diversity in Social Work, 29(6), 439-454.

DeCuir, J. T., & Dixson, A. D. (2004). “So when it comes out, they aren’t surprised that
it is there”: Using critical race theory as a tool of analysis of race and racism in
education. Educational Researcher, 33(5), 26-31.



https://doi.org/10.1111/soin.12420
https://doi.org/10.1057/978-1-137-44397-7
https://doi.org/10.1057/978-1-137-44397-7
https://doi.org/10.15640/jssw.v2n2a5
https://doi.org/10.15640/jssw.v2n2a5
https://doi.org/10.1146/annurev-lawsocsci-110413-030928
https://doi.org/10.1016/j.childyouth.2020.105714
https://doi.org/10.1016/j.childyouth.2020.105714
https://digitalcommons.law.seattleu.edu/faculty/411/
https://digitalcommons.law.seattleu.edu/faculty/411/
https://doi.org/10.1080/10841806.2025.2449783
https://doi.org/10.1080/10841806.2025.2449783
https://www.cswe.org/accreditation/policies-process/2022epas/
https://www.cswe.org/accreditation/policies-process/2022epas/
https://doi.org/10.1093/acrefore/9780190264079.013.346
https://doi.org/10.1093/acrefore/9780190264079.013.346
https://doi.org/10.1080/15313204.2018.1534223
https://doi.org/10.3102/0013189X033005026
https://doi.org/10.3102/0013189X033005026
https://doi.org/10.3102/0013189X033005026

ADVANCES IN SOCIAL WORK, Fall 2024, 24(3) 590

Delgado, R. (1990). When a story is just a story: Does voice really matter? Virginia Law
Review, 76(1), 95-111.

Delgado, R., & Stefancic, J. (1993). Critical race theory: An annotated bibliography.
Virginia Law Review, 79(2) 461-516.

Delgado, R., & Stefancic, J. (1997). Critical white studies: looking behind the mirror.
Temple University Press.

Delgado, R., & Stefancic, J. (Eds.). (2000). Critical race theory: The cutting edge.
Temple University Press.

Delgado, R., & Stefancic, J. (2023). Critical race theory: An introduction (Vol. 87).
NYU Press.

Dutil, S. (2020). Dismantling the school-to-prison pipeline: A trauma-informed, critical
race perspective on school discipline. Children & Schools, 42(3), 171-178.

Feagin, J., & Bennefield, Z. (2014). Systemic racism and US health care. Social Science
& Medicine, 103, 7-14.

Feely, M., & Bosk, E. A. (2021). That which is essential has been made invisible: The
need to bring a structural risk perspective to reduce racial disproportionality in child
welfare. Race and Social Problems, 13(1), 49-62.

Fook, J., & Askeland, G. A. (2007). Challenges of critical reflection: "Nothing ventured,
nothing Gained”. Social Work Education, 26(5), 520-533.

Ford, C. L., & Airhihenbuwa, C.E. (2010). Critical race theory, race equity, and public
health: Toward antiracism praxis. American Journal of Public Health, 100(1), S30-
S35.

Foucault, M. (1984). The Foucault reader. Vintage.

Freeman, A. D. (1978). Legitimizing racial discrimination through antidiscrimination
law: A critical review of Supreme Court doctrine, Minnesota Law Review, 62, 1049-
1119.

Freire, P. (1970). Pedagogy of the oppressed. Routledge.

Garcia, N. M., Lopez, N., & Vélez, V. N. (2018). QuantCrit: Rectifying quantitative
methods through critical race theory. Race, Ethnicity, and Education, 21(2), 149-157.

Gotanda, N. (2000). A critique of “Our Constitution Is Color-Blind.” In R. Delgado & J.
Stefancic (Eds.), Critical race theory: The cutting edge (pp. 35-38). Temple
University Press.

Greene, P. (2022). Teacher anti-CRT bills coast to coast: A state by state guide. Forbes.

Gwathney, A. N. (2021). Offsetting racial divides: Adolescent African American males
& restorative justice practices. Clinical Social Work Journal, 49(3), 346-55.

Hamed, S., Bradby, H., Ahlberg, B. M., & Thapar-Bjorkert, S. (2022). Racism in
healthcare: A scoping review. BMC Public Health, 22(1), 988-1010.



https://doi.org/10.2307/1073104
https://doi.org/10.2307/1073418
https://doi.org/10.5040/9780567677655.0035
https://doi.org/10.1093/cs/cdaa016
https://doi.org/10.1093/cs/cdaa016
https://doi.org/10.1016/j.socscimed.2013.09.006
https://doi.org/10.1007/s12552-021-09313-8
https://doi.org/10.1007/s12552-021-09313-8
https://doi.org/10.1007/s12552-021-09313-8
https://doi.org/10.1080/02615470601118662
https://doi.org/10.1080/02615470601118662
https://doi.org/10.2105/AJPH.2009.171058
https://doi.org/10.2105/AJPH.2009.171058
https://scholarship.law.umn.edu/mlr/804
https://scholarship.law.umn.edu/mlr/804
https://doi.org/10.1080/13613324.2017.1377675
https://doi.org/10.1080/13613324.2017.1377675
https://www.forbes.com/sites/petergreene/2022/02/16/teacher-anti-crt-bills-coast-to-coast-a-state-by-state-guide/
https://doi.org/10.1007/s10615-021-00794-z
https://doi.org/10.1007/s10615-021-00794-z
https://doi.org/10.1186/s12889-022-13122-y
https://doi.org/10.1186/s12889-022-13122-y

Pajak/CRT 591

Jayakumar, U. M., & Kohli, R. (2023). Silenced and pushed out: The harms of CRT-bans
on K-12 teachers. Thresholds in Education, 46(1), 96-113.

Karakaya, Y., & Edgell, P. (2025). The curious transformation of “Critical Race Theory”
to “CRT”: The role of election campaigns in American culture wars. Poetics, 108, 1-
13.

Kendi, I. X. (2019). How to be an antiracist. One World.

Kent, 1. (2021). A mixed methods study of teacher self-efficacy, critical race theory,
professional development, TPACK and growth mindset in response to COVID-19
school closures [Doctoral dissertation, Point Park University]. ProQuest Dissertations
& Theses Global.

Kim, R. (2021). Under the law: ‘Anti-critical race theory’ laws and the assault on
pedagogy. Phi Delta Kappan, 103(1), 64-65.

Kolivoski, K. M. (2022). Applying critical race theory (CRT) and intersectionality to
address the needs of African American crossover girls. Child and Adolescent Social
Work Journal, 39(2), 133-145.

Kolivoski, K. M., Weaver, A., & Constance-Huggins, M. (2014). Critical race theory:
Opportunities for application in social work practice and policy. Families in Society,
95(4), 269-276.

Ladson-Billings, G., & Tate, W. F. (1995). Toward a critical race theory of
education. Teachers College Record, 97(1), 47-68.

Liu, A. (2009). Critical race theory, Asian Americans, and higher education: A review of
research. Interactions: UCLA Journal of Education and Information Studies 5(2), 1-
12.

Loépez, F., Molnar, A., Johnson, R., Patterson, A., Ward, L., & Kumashiro, K. (2021).
Understanding the attacks on critical race theory. National Education Policy Center.

Marx, S., & Pennington, J. (2010). Pedagogies of critical race theory: Experimentations
with white preservice teachers. International Journal of Qualitative Studies in
Education, 16(1), 91-110.

Matsuda, M. J. (1990). Pragmatism modified and the false consciousness problem.
Southern California Law Review, 63, 1763-1782.

Mbilishaka, A. M. (2018). Black Lives (and stories) Matter: Race narrative therapy in
Black hair care spaces. Community Psychology in Global Perspective, 4(2), 22-33.

McCoy, D. L., & Rodricks, D. J. (2015). Critical race theory in higher education: 20
years of theoretical and research innovations. ASHE Higher Education Report, 41(3),
1-117.

Mendoza, E. B. (2022). The experience of ethnic minority mothers whose sons are
incarcerated.: An interpretive phenomenological study. [Dissertation, Alliant
International University]. ProQuest Dissertations & Theses Global.



https://doi.org/10.3102/2105858
https://doi.org/10.3102/2105858
https://doi.org/10.1016/j.poetic.2024.101964
https://doi.org/10.1016/j.poetic.2024.101964
https://www.proquest.com/openview/5bd8069a704000914f562abd6fb16c82/1.pdf?cbl=1
https://www.proquest.com/openview/5bd8069a704000914f562abd6fb16c82/1.pdf?cbl=1
https://www.proquest.com/openview/5bd8069a704000914f562abd6fb16c82/1.pdf?cbl=1
https://doi.org/10.1177/00317217211043637
https://doi.org/10.1177/00317217211043637
https://doi.org/10.1007/s10560-020-00726-9
https://doi.org/10.1007/s10560-020-00726-9
https://doi.org/10.1177/016146819509700104
https://doi.org/10.1177/016146819509700104
https://doi.org/10.5070/D452000655
https://doi.org/10.5070/D452000655
https://nepc.colorado.edu/sites/default/files/publications/PM%20Lopez%20CRT_0.pdf
https://scholarspace.manoa.hawaii.edu/server/api/core/bitstreams/0df2ce83-7ab2-4f8b-bb73-bffa1ccf440f/content
https://doi.org/10.1285/i24212113v4i2p22
https://doi.org/10.1285/i24212113v4i2p22
https://doi.org/10.1002/aehe.20021
https://doi.org/10.1002/aehe.20021
https://www.proquest.com/docview/2643742246?pq-origsite=gscholar&fromopenview=true
https://www.proquest.com/docview/2643742246?pq-origsite=gscholar&fromopenview=true

ADVANCES IN SOCIAL WORK, Fall 2024, 24(3) 592

Mezirow, J. (2000). Learning to think like an adult: Core concepts of transformation
theory. In Learning as transformation: Critical perspectives on a theory in progress
(pp. 3-34). Josey-Bass.

Moore, S. E., Robinson, M. A., Clayton, D. M., Adedoyin, A. C., Boamah, D. A., Kyere,
E., & Harmon, D. K. (2018). A critical race perspective of police shooting of
unarmed black males in the United States: Implications for social work. Urban Social
Work, 2(1), 33-47.

Morgan, H. (2022). Resisting the movement to ban critical race theory from schools. The
Clearing House: A Journal of Educational Strategies, Issues and Ideas, 95(1), 35-41.

Najdowski, C. J., & Stevenson, M. C. (2022). A call to dismantle systemic racism in
criminal legal systems. Law and Human Behavior, 46(6), 398-467.

Ortiz, L., & Jani, J. (2010). Critical race theory: A transformational model for teaching
diversity. Journal of Social Work Education, 46(2), 175-193.

Pak, Y. K. (2021). “Racist-blind, not color-blind” by design: Confronting systemic racism
in our educational past, present, and future. History of Education Quarterly, 61(2),
127-149.

Pierson, A. M., Vinushini, A., & Bond, D. M. (2022). “You didn’t cause racism, and you
have to solve it anyways”’: Antiracist adaptations to dialectical behavior therapy for
White therapists. Cognitive and Behavioral Practice, 29(4), 796-815.

Power, M. (2011). Foucault and sociology. Annual Review of Sociology, 37, 35-56.

Pulliam, R. M. (2017). Practical application of critical race theory: A social justice course
design. Journal of Social Work Education, 53(3), 414-423.

Quinn, C. R., & Grumbach, G. (2015). Critical race theory and the limits of relational
theory in social work with women. Journal of Ethnic & Cultural Diversity in Social
Work, 24(3), 202-218.

Razack, N., & Jeffery, D. (2002). Critical race discourse and tenets for social work.
Canadian Social Work Review, 19(2), 257-271.

Riccucci, N. M. (2021). Applying critical race theory to public administration
scholarship. Perspectives on Public Management and Governance, 4(4), 324-338.

Robinson-Perez, A., Marzell, M., & Han, W. (2020). Racial microaggressions and
psychological distress among undergraduate college students of color: Implications
for social work practice. Clinical Social Work Journal, 48, 343-350.

Rucker, J. M., & Richeson, J. A. (2021). Toward an understanding of structural racism:
Implications for criminal justice. Science, 374(6565), 286-290.

Sablan, J. R. (2018). Can you really measure that? Combining critical race theory and
quantitative methods. American Educational Research Journal, 56(1), 178-203.

Schwartz, S. (2021, May). What is critical race theory, and why is it under attack?
EdWeek.



https://doi.org/10.1891/2474-8684.2.1.33
https://doi.org/10.1891/2474-8684.2.1.33
https://doi.org/10.1080/00098655.2021.2025023
https://doi.org/10.1037/lhb0000510
https://doi.org/10.1037/lhb0000510
https://doi.org/10.5175/JSWE.2010.200900070
https://doi.org/10.5175/JSWE.2010.200900070
https://doi.org/10.1017/heq.2021.5
https://doi.org/10.1017/heq.2021.5
https://doi.org/10.1016/j.cbpra.2021.11.001
https://doi.org/10.1016/j.cbpra.2021.11.001
https://doi.org/10.1016/j.cbpra.2021.11.001
https://doi.org/10.1146/annurev-soc-081309-150133
https://doi.org/10.1080/10437797.2016.1275896
https://doi.org/10.1080/10437797.2016.1275896
https://doi.org/10.1080/15313204.2015.1062673
https://doi.org/10.1080/15313204.2015.1062673
https://www.jstor.org/stable/41669763
https://doi.org/10.1093/ppmgov/gvab016
https://doi.org/10.1093/ppmgov/gvab016
https://doi.org/10.1007/s10615-019-00711-5
https://doi.org/10.1007/s10615-019-00711-5
https://doi.org/10.1007/s10615-019-00711-5
https://doi.org/10.1126/science.abj7779
https://doi.org/10.1126/science.abj7779
https://doi.org/10.3102/0002831218798325
https://doi.org/10.3102/0002831218798325
https://www.edweek.org/leadership/what-is-critical-race-theory-and-why-is-it-under-attack/2021/05

Pajak/CRT 593

Solorzano, D. G. (1997). Images and words that wound: Critical race theory, racial
stereotyping, and teacher education. Teacher Education Quarterly, 24(3), 5-19.

Solorzano, D. G., & Yosso, T. J. (2001). Critical race and LatCrit theory and method:
Counter-storytelling. International Journal of Qualitative Studies in Education,
14(4), 471-495.

Solorzano, D. H., & Yosso, T. J. (2002). Critical race methodology: Counter-storytelling
as an analytical framework for education research. Qualitative Inquiry, 8(1), 23-44.

Taliaferro, J. D., Casstevens, W. J., & Gunby, J. T. (2013). Working with African
American clients using narrative therapy: An operational citizenship and critical race
theory framework. International. Journal of Narrative Therapy and Community Work,
1,34-45.

Taylor, E. (1998). A primer on critical race theory: Who are the critical race theorists and
what are they saying? The Journal of Blacks in Higher Education, 19, 122-124.

Teasley, M. L., Schiele, J. H., Adams, C., & Okilwa, N. S. (2018). Trayvon Martin:
Racial profiling, Black male stigma, and social work practice. Social Work, 63(1), 37-
46.

Trahan, D. P., & Lemberger, M. E. (2014). Critical race theory as a decisional framework
for the ethical counseling of African American clients. Counseling Values, 59(1), 112-
124.

Tuck, E., & Yang, K. W. (2012). Decolonization is not a metaphor. Decolonization:
Indigeneity, Education & Society, 1(1), 1-40.

Valdes, F. (1997). Foreword: Under construction-LatCrit consciousness, community, and
theory. California Law Review, 85(5), 1087-1142.

West, C. (1995). Foreword. In K. Crenshaw & N. Gotanda (Eds.), Critical race theory:
The key writings that formed the movement. (pp. xi-xii). New Press.

Williams, T. (2023). Substance abuse treatment, critical race theory, and counter-
storytelling, for the Black emerging adult male. Journal of Racial and Ethnic Health
Disparities, 11, 1-10.

Author note: Address correspondence to Alexandra Pajak, Department of Social Work,
Tulane University, New Orleans, LA, 70112. Email: apajak@tulane.edu



https://www.jstor.org/stable/23478088
https://www.jstor.org/stable/23478088
https://doi.org/10.1080/09518390110063365
https://doi.org/10.1080/09518390110063365
https://doi.org/10.1177/107780040200800103
https://doi.org/10.1177/107780040200800103
https://doi.org/10.2307/2998940
https://doi.org/10.2307/2998940
https://doi.org/10.1002/j.2161-007X.2014.00045.x
https://doi.org/10.1002/j.2161-007X.2014.00045.x
https://doi.org/10.2307/3481057
https://doi.org/10.2307/3481057
https://doi.org/10.1007/s40615-023-01586-6
https://doi.org/10.1007/s40615-023-01586-6
mailto:apajak@tulane.edu

